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ABSTRACT
In most EFL classrooms, the speaking skills are 
practised in the classroom but are frequently not 
tested for practical reasons related to the subjective 
nature of the scoring and the time required. 
Consequently, students do not concentrate on the 
speaking skills and consider the time spent on 
practising these skills to be useless since they will 
be assessed neither in the periodic tests nor in the 
final examination.
The purpose of this study was to determine whether 
the speaking skills should be assessed in language 
testing. In this study, the relationship between the 
evaluation of the speaking skills and learners' 
performance and attitudes towards those skills was 
examined. In addition, the study investigated whether 
gains in learners' oral performance was related to 
their proficiency in grammar.
The subjects consisted of 20 students studying at 
the Department of Basic English at the Middle East 
Technical University. Subjects were administered a 
"Paired Communication" pre- and post-test and an 
"Interest and Value" Questionnaire. The pre- and post­
tests were role-play tests in which two students were 
required to carry on a conversation based on the 
instructions given on the situation cards. The 
Interest and Value Questionnaire measured the subjects'
attitudes towards specific speaking activities at the 
beginning and the end of the study. The pretest scores 
were used to assign students to the experimental and 
control groups by matching with random sampling. The 
experimental group was subjected to frequent testing 
(once every two weeks) and students were informed of 
their grades. On the other hand, the control group 
received no speaking quizzes.
To compare the performance of the subjects in the 
experimental group with that of the subjects in the 
control group post-test scores were used. The data was 
analyzed using a matched pairs t-test. The analysis 
revealed significant differences (p<.005) between the 
experimental and control groups with the experimental 
group demonstrating superior performance.
The attitudes of the experimental and control 
groups towards the speaking skills were measured using 
an Interest and Value Questionnaire. The data was 
analyzed by using another matched pairs t-test. A 
significant difference (p<.005) was observed with the 
experimental group showing more positive attitudes 
towards the speaking skills.
In order to determine whether there was a 
relationship between the grammar proficiency level of 
the learners and improvement in the speaking test, the 
gain scores from pre- to post-test were compared with 
the learners' proficiency in grammar. The learners
were categorized as "more proficient" and "less 
proficient" in grammar skills. The results of a 2-way 
ANOVA indicated that such a relationship did not exist 
although the testing treatment was effective (p<.01) on 
learners' performance in the speaking skills.
The study concluded that the evaluation of the 
speaking skills was a significant factor affecting 
learners' attitudes and performance in those skills. 
It was further concluded that proficiency in grammar 
skills was not related to learners' improvement in the 
speaking skills.
CHAPTER 1 
INTRODUCTION
1.1 Background and Goals of the Study
1.1.1 Justifications for the Selection of the Research 
Topic
This study addresses the issue of whether the oral 
skills, especially that of speaking, should be assessed 
in language testing. The main reason given for not 
testing oral performance is the difficulty of objective 
scoring, that is, one examiner may focus on 
pronunciation and grade accordingly while another might 
focus on grammar. Another is that it is expensive and 
time consuming (Hughes, 1989). However, when speaking 
is not assessed, students do not concentrate on this 
skill (Chastain, 1976; Gonzalez Pino, 1987). Hence, 
they consider the hours spent on practising the oral 
skills to be time consuming and useless as it will be 
assessed neither in the monthly progress examinations 
nor in the final examination.
1.1.2 Turkey and English-Medium Universities 
Currently, there are three English-medium
universities in Turkey. These are the Middle East 
Technical University, Bosphoros University and Bilkent 
University. All the instruction is given in English in 
these institutions. According to the Foreign Language 
Education and Instruction Law number 2923, the goals of 
foreign language medium instruction are to enable the
students to express themselves orally and in the 
written mode. Furthermore, they are expected to 
understand the target language and to translate to and 
from Turkish (Demircan, 1988). Since being able to 
speak the language of instruction is one of the goals 
of foreign language medium instruction, the degree to 
which this goal has been achieved should be determined 
and this can only be done by evaluating the oral 
performance of students.
Furthermore, students studying at English medium 
universities should be able to speak the language as 
they will have to participate in their classes and 
interact with their professors and classmates. Since 
students tend to pay special attention to only those 
skills which are evaluated, it is believed that 
evaluating the speaking skills will increase students' 
subsequent performance and enable them to have positive 
attitudes towards those skills.
1.1.3 Overview of Literature
Much has been written on the importance of testing 
oral skills. Upshur (1971) emphasizes the benefits of 
assessing speaking from the teachers' and students' 
point of view. Chastain (1976) and Higgs (1987) both 
believe that students' attention towards a skill 
depends on whether that skill is tested.
Speaking can be tested and scored using different
techniques. Underhill (1987) proposes different types 
of tests where speakers could be assessed in pairs, in 
groups or alone. Gonzalez Pino (1989) cites the 
disadvantages of using the Oral Proficiency Interview 
and proposes different formats such as "interactive 
formats" (for two speakers) and "individual speaker 
formats". Brown and Yule (1983) argue that different 
task types require different scoring procedures.
Although many studies on the effect of practice of 
oral skills on oral performance have been conducted 
(Brown, Anderson, Shillcock & Yule, 1984), a study on 
the relationship between oral testing and performance 
is difficult to find. Therefore, this study focuses on 
an aspect of oral testing which has not yet received 
much attention.
1.2 Statement of Research Question
1.2.1 The Research Question
This study aims to investigate the relationship 
between the evaluation of the speaking skills and 
learners' subsequent performance and attitude changes 
towards those skills. The study also seeks to 
investigate whether improvement in students' oral 
performance is related to their proficiency in grammar. 
The problem statement of this study is: Will the 
evaluation of the speaking skills result in a positive 
change in learners' performance and attitudes towards
those skills? Are the gains in oral proficiency due to 
learners' level of proficiency in grammar skills?
1.2.2 Definition of terns
"Learners' subsequent performance" refers to the 
score received by the students on the "Paired
Communication Test", which was prepared by the
researcher but was based on a test used by Lombardo 
(1984) (see Appendix B).
"Learners' attitudes" is the value they attach to 
the oral skills and was measured through an "Interest 
and Value Questionnaire" which was also prepared by the 
researcher (see Appendix A).
"Gain scores" refer to the difference between the 
subjects' pretest and post-test scores in the Paired 
Communication Test.
"Learners' proficiency in grammar skills" refers 
to the average of the four midterm examination grades 
the students received during the academic semester 
which preceded this investigation. It should be noted 
that these examinations do not include a speaking 
component and are grammar-based.
1.2.3 Statement of Expectations
It was expected that evaluating the speaking 
skills would result in an increase in students'
subsequent performance and attitudes towards those 
skills. In addition, it was believed that learners'
proficiency in grammar skills would positively affect 
their oral performance as it would provide the 
foundation for developing the speaking skill. Students 
who have mastered the rule system of the language may 
tend to be more self-confident and less self-conscious 
and, therefore, have more positive attitudes towards 
speaking the language.
1.3 Hypotheses
1.3.1 Null and Experimental Hypotheses
The null hypothesis of this study is: There is no
relationship between the in class evaluation of 
speaking skills and a change in learners' performance 
and attitudes towards speaking skills, and the 
learners' proficiency levels in grammar will have no 
effect on this relationship.
On the other hand, the directional hypothesis is 
as follows: There is a positive relationship between
the in class evaluation of the speaking skills, and a 
change in learners' performance in speaking skills, and 
their attitudes towards those skills with learners with 
higher grammatical proficiency demonstrating
significantly better performance than learners with 
lower grammatical proficiency.
1.3.2 Identification of Variables
In the first research question, the two dependent 
variables are learners' performance and attitudes
towards the speaking skills. The independent variable 
is the evaluation of the speaking skills. The
moderator variable is proficiency in grammar skills. 
The control variables are the age of the subjects, the 
amount of oral practice received by both groups and the 
nationality of the teachers and students. In the 
second question, the independent variable is
proficiency in grammar skills and the dependent 
variable is speaking proficiency as measured by pre- 
and post-test gain scores.
1.4 Overview of Methodology
The subjects were selected from two classes. One 
of these classes was designated as the experimental 
group and the other as the control group. Ten subjects 
were selected from each class by matching their pretest 
scores; that is, students from each class with the same 
score in the pretest were paired.
When the classes were determined, an Interest and 
Value Questionnaire was given to the students studying 
in both classes. Then, a pretest was administered to 
the students in both classes. The pretest was a 
Paired Communication Test, that is, two situation cards 
with different instructions were given to two students 
at a time with instructions for role-playing a 
situation.
The Paired Communication Test was given to both
the experimental and the control groups and both 
classes were tape recorded. The experimental group was 
told they would be tested. The control group, however, 
was informed that they would do a speaking activity in 
class. On the completion of the testing and the 
recordings, two judges, chosen beforehand, judged the 
performance of the students using a combination of the 
Interagency Language Roundtable (ILR) levels and the 
American Council of Teaching of Foreign Language 
(ACTFL) guidelines (Brown, 1987) (see Section 3.4). 
Using the results of the pretest, 10 subjects were 
chosen for the experimental group and 10 for the 
control group by matching their scores. Hence, 20 
subjects, 10 from each class, were chosen. The 
treatment lasted for six weeks. Besides the standard 
grammar quizzes prepared by the testing office of the 
institution and administered to all the students at 
regular intervals, the experimental group was quizzed 
on the oral skills every two weeks. This group was 
also informed that they would receive a test six weeks 
later. On the other hand, the control group did not 
receive any oral quizzes but was given practice on the 
oral skills as designated in the syllabus. This group 
received only the grammar quizzes prepared by the 
testing office. The results of the oral quizzes 
administered to the experimental group were not taken
into consideration in the analysis of the data. They 
were used to keep the students' attention focused on 
the oral skills and to put pressure on the subjects to 
perforin better. At the end of the six week treatment, 
another Paired Communication Test was administered to 
both groups. As in the pretest, this post-test was 
taken as a test by the experimental group but as a 
class activity by the control group. The subjects were 
tape recorded and the same judges judged the 
performance of the subjects using the aforementioned 
scales. After the post-test the Interest and Value 
Questionnaire was re-administered to see whether there 
had been a change in the students' attitudes.
In this study, the age variable was controlled 
since students studying at the institution where the 
research was conducted were between 17 and 19 years of 
age. The tests in this study were Paired Communication 
Tests (Lombardo, 1984). Therefore, the students were 
tested while they held a conversation with one of their 
classmates. The Hawthorne effect was avoided by not 
telling the students to which group they belonged. 
Subject expectancy was also not a problem since neither 
the teachers nor the students were informed about the 
nature of the study. Researcher expectancy was also 
avoided by having independent judges evaluate the 
subjects' performance. The amount of oral practice
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received by both groups was controlled by asking the 
classroom teachers to follow the syllabus strictly 
without giving any extra practice on speaking to either 
group. In addition, both of the teachers and all the 
students were Turkish nationals.
1.5 Overview of Analytical Procedures
The scores of the pretest were used to select the 
subjects. The quizzes served to keep the subjects 
focused on the speaking skills, and to emphasize their 
importance. However, the quiz scores were not used to 
compare the performance of the subjects in the 
experimental and the control groups. This comparison 
was made using the scores obtained in the post-tests. 
The differences were measured with a Matched Pairs t- 
test. Also, a 2-way Analysis of Variance was run to 
test the relationship between the testing of speaking 
and subjects' subsequent oral performance and the 
effect of proficiency level in the grammar skills on 
this relationship. In addition, the differences in 
attitudes were measured with a Matched Pairs t-test.
1.6 Organization of Thesis
This introductory chapter presented the background 
and the goals of the study. The second chapter of this 
thesis includes a review of the professional literature 
related to this study. The third chapter consists of 
the explanation of the methodological procedures
9
employed to carry out the study. The data obtained 
during the course of the study are presented and 
analyzed in the fourth chapter. The final chapter 
includes the conclusions and implications of the study.
10
REVIEW OF LITERATURE
2.1 Introduction
As stated in chapter 1, this study aims to 
investigate the relationship between the evaluation of 
the oral skills and learners'subsequent performance and 
attitude changes towards those skills. This study also 
seeks to determine whether improvement in learners' 
oral performance is related to their achievement in 
grammar skills.
In this chapter, previous research relevant to 
this study will be reviewed. The first section of this 
chapter deals with the testing-performance
relationship. Here, literature on the importance of 
testing on students' subsequent performance is 
reviewed. The second section focuses on the
relationship between attitude and performance. In this 
section, several factors which affect the attitudes of 
learners are discussed. The third section covers the 
literature on testing and motivation and demonstrates 
the importance of testing on students' attitudes 
towards the subject matter.
In addition, this chapter will discuss the 
methodology used in past research on this topic. 
Literature on the assessment and scoring of oral 
performance is covered in the final section.
CHAPTER 2
2.2 Testing - Performance Relationship
Teachers and researchers have sought ways to 
increase students' oral performances. A study
conducted by Brown, Anderson, Shillcock and Yule (1984) 
investigated the effect of practice on performance. 
They found that practice, indeed, affected "dynamic 
tasks". Dynamic tasks are tasks which involve
describing relationships which change during the course 
of the task. Story-telling and narrating are examples 
of such tasks. The results of the study indicated that 
students who performed two dynamic tasks one week apart 
gave a greater number of details in the second 
performance. The students were more consistent and 
explicit when referring to the various characters in 
the story they were telling. However, the researchers 
found no relationship between practice and "static 
tasks" (Brown, Anderson, Shillcock and Yule, 1984), 
that is, "descriptions of static configurations" and 
students' subsequent oral performance. The study 
showed that when two static tasks were performed one 
week apart, the average student produced 60% of the 
necessary information during the first session and 62% 
on their second attempt. However, this difference 
proved to be insignificant (Brown, Anderson, Shillcock 
& Yule, 1984).
Another study which investigated whether
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"experience in the hearer's role" affected performance 
of static and dynamic tasks was carried out (Brown, 
Anderson, Shillcock and Yule, 1984). Experience in the 
hearer's role refers to students taking the role of the 
listener in one session and the role of the speaker in 
the next. The results of the study showed that this 
experience did, in fact, affect students' subsequent 
performance. Students who performed without having 
experience in the hearer's role scored only 58% in the 
task evaluations whereas those who had experience in 
both roles scored 78% (Brown, Anderson, Shillcock & 
Yule, 1984). These studies indicate that students show 
superior oral performance when they have experienced 
the hearer's role and, therefore, understand the 
requirements of the hearer.
Not only English teachers but also teachers of 
other subjects have been interested in finding ways to 
improve their students' performance. Yamin (1988) 
conducted a study in Malaysia to investigate whether 
frequent testing influenced students' achievement and 
attitudes in science and reduced test anxiety. While 
the experimental group was frequently tested, the 
control group received only the conventional tests. 
The results indicated that frequency in testing 
affected student achievement positively. It was also 
found that the students who received frequent tests
13
displayed less anxiety compared to those who did not. 
Nonetheless, no relationship between frequent testing 
and students' attitude towards the subject matter was 
found. Another study on the relationship between 
frequent testing and students' performanoe was 
conducted by Khalaf (1990) in Saudi Arabia. Khalaf 
investigated the relationship between frequent testing 
and students' performance in biology. This study was 
also conducted to see whether frequent testing affected 
the retention of the subject matter. Similar to Yamin, 
Khalaf conducted experimental research. The subjects 
in the control group received quizzes on a monthly 
basis whereas the experimental group was quizzed twice 
each month. At the end of the treatment, frequent 
testing was found to affect both students' performance 
and the retention of biology.
As frequent testing has been proven to be 
effective in both of the abovementioned studies, it can 
be concluded that frequent testing can improve 
students' performance not only in science and biology 
but also in English. Hence, it is expected that in the 
present study frequent testing can improve students' 
oral performance in English.
Although research on the relationship between 
testing and students' subsequent performance is 
difficult to find, much has been written on the
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importance of testing as a motivation for achievement. 
In addition, evaluation is a crucial part of teaching, 
as it enables the teacher to discover the extent to 
which the students have learned since teaching does not 
guarantee learning. On the other hand, testing is also 
beneficial feedback for students, as they are provided 
information about their success in speaking English 
(Upshur, 1971). Tests are also used to determine the 
level of the students in order to place them at the 
right level in the program. In addition, the strengths 
and weaknesses of students can be identified and dealt 
with as a result of tests (Madsen, 1983; Underhill, 
1987). Tests enhance learning both before and after 
they have been administered since students will focus 
on the skills which will later be assessed. They learn 
when they are studying for the test and when- the tests 
are later returned and discussed. Moreover, tests will 
enable students to realize the objectives of the 
teachers and, thus, study to accomplish these 
objectives (Madsen, 1983).
2.3 Attitude - Performance Relationship
Learning a second language not only depends on the 
instruction given and the amount of studying done by 
the students but also on students' attitudes towards 
the language. As Krashen (1981) states:
Attitudinal factors that relate to second
language acquisition will be those that
15
perform one or both of two functions. First, 
they will be factors that encourage intake... 
Second, attitudinal factors relating to 
acquisition will be those that enable the 
performer to utilize the language heard for 
acquisition. (p.21)
Recently, there has been considerable interest directed 
to the relationship between students' attitude towards 
the subject matter being taught and their performance 
in that subject. According to Zuelke (1986), students' 
attitudes towards the subject matter influence their 
achievement (cited in Fein & Solomon, 1990). Fein and 
Solomon (1990) carried out a study to investigate the 
relationship between reading achievement and students' 
attitude towards reading. In this study Fein and 
Solomon used attitude questionnaires to determine the 
students' opinions of their reading ability and 
compared these with their standardized test scores. 
Fein and Solomon found that there was, in fact, a 
relationship between achievement in reading and 
students' attitude towards reading. Furthermore, two 
research studies, Gardner and Lambert (1972) and 
Clement, Gardner and Smith (1977), also found positive 
relationships between attitude and performance (cited 
in Gardner, Lalonde & Macpherson, 1985). The subjects 
in the abovementioned studies performed better when 
they had positive attitudes towards the language and 
were highly motivated. Gardner, Lalonde and MacPherson 
(1985) further argue that positive attitudes not only
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enhance learning but also inhibit learning attrition. 
In other words, learners with positive attitudes learn 
the language faster and retain it for a longer time.
If students' achievement is affected by their 
attitudes towards the language, is there a similar 
relationship between their achievement and their 
attitudes towards the people who speak the language? 
Research findings in this area are mixed. A study by 
Green (1975) failed to find such a relationship. In 
this study, students' attitude towards the language and 
the speakers of that language affected their 
achievement only slightly. However, another study by 
Burstall (1975) reported that attitudes towards the 
people were strongly related to success in learning 
through both primary and secondary school.
If attitudes impact on learning, how can positive 
attitudes towards learning be engendered in students? 
Liking the subject matter and the teacher are both 
factors but these alone cannot be sufficient. Students 
who enjoy the lessons and attend regularly do not 
always become proficient. Previous research has shown 
that making the subject matter worthwhile in the eyes 
of learners has enhanced positive attitudes. A study 
conducted by Morello (1988) indicated that a student 
who thought that learning a language was a worthwhile 
experience demonstrated superior performance in the
17
language.
Another question related to attitudes is whether 
students will have positive attitudes as a result of 
being tested periodically. This was the subject of
research by Madsen (1983) where students in an 
intensive ESL program were being taught speaking from 
an "unstructured conversation-based text". The
students had negative attitudes towards the activity 
because they thought they were not learning anything. 
However, periodic evaluation ended their
"dissatisfaction".
The degree to which positive attitudes are 
influenced by goal setting has also been investigated. 
Students are said to have positive attitudes when they 
are aware of the difficulty of the task and the goal 
which they are trying to accomplish. Then, when they 
have accomplished a difficult task, they feel self- 
confident. This was the result of a study done by 
Wicker, Brown, Hagen, Boring and Wiehe (1991), which 
showed that setting difficult goals increased both the 
study time and the importance students attached to the 
subject matter. However, the research concluded that, 
students need to feel that they are progressing in 
order to have positive attitudes towards the subject 
matter.
Attitudes towards the subject matter also depend
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on the number of years the students spend studying it. 
It seems that students who are asked to take similar 
courses for several years show a negative change in 
their attitudes. A study done by Morello (1988) 
demonstrated that senior students had negative 
attitudes towards French whereas freshmen students had 
relatively positive attitudes.
Morello (1988) also demonstrates that students who 
were placed in specific levels according to the results 
of standardized tests showed more positive attitudes 
towards French. However, Morello notes that due to 
affective factors such as anxiety, students may not be 
able to demonstrate their competence. Therefore, these 
students will be " misplaced" and will experience 
negative attitudes towards the language.
In summary, positive attitudes seem to be related 
to a number of interrelated factors. These include 
setting goals, that is, giving the students precise 
explanations of what is expected of them, making the 
task worthwhile in the eyes of the students, creating 
an enjoyable environment by using games, and providing 
a large variety of exercises. However, the most 
important factor in creating positive attitudes appears 
to be giving the students a sense of having progressed 
(Palmer, 1964). Morello (1988) also investigated the 
relationship between attitude and progress. He found
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that students who made progress showed positive
attitudes towards French whereas those who did not make 
progress showed negative attitudes. Furthermore,
students were observed to relate progress to
worthwhileness. An increase in interest is seen when 
students feel they have progressed and are still 
progressing (Morello, 1988; Palmer, 1964).
2.4 Testing and Motivation
Since progress has proven to be extremely
important in creating positive attitudes towards 
language, the most common way of registering the amount 
of progress students have made is by administering 
tests and assessing their knowledge. Tests are also 
the set goals that students aim to accomplish. 
Obtaining a certain score and successfully completing 
the requirements of a course is one primary goal of 
students. Further, testing not only demonstrates
knowledge but also creates competition. Palmer (1964) 
states:
The fear of being outdistanced by one's 
fellow student or rivals, the satisfaction of 
gaining on them, and the hope of becoming or 
remaining the best student in the class is a 
stimulus not to be despised. This is really 
one of the chief raison d'etre for
examinations, tests and registers of 
progress, (p.94)
The scores of tests also affect the attitudes of 
students. A student who has received a high score will 
be motivated and will have a positive attitude towards
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the language. Tocci and Engelhard, Jr. (1991) report 
that the results of the study they conducted on 
American and Thai subjects showed that "students with 
higher scores on mathematics achievement tests tend to 
have more positive perceptions on their encounters with 
reactions to the subject mathematics" (p.285).
Test scores also leave some students with a sense 
of accomplishment. Before the test, students are 
required to study and they understand the course 
objectives. After the test, they receive their scores 
and see to what extent they have improved and the areas 
in which they still need to improve. They experience a 
sense of accomplishment which brings about positive 
attitudes towards the language (Madsen, 1983).
In addition to these positive effects, research 
has also shown that testing has negative effects on 
students. A study which concentrated on the negative 
aspects of testing done on first grade students 
indicated that tests affected students' psychological 
states and their self-confidence. They observed
physical results such as "crying, stomach symptoms, 
worry, vomiting, wetting, headaches and refusal to take 
the test" (cited in Herman, 1990, p.9).
2.5 Assessing Oral Proficiency
According to Chastain (1976), students today do 
not take the oral skills seriously. However, this is
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not surprising as teachers cannot expect their students 
to take seriously any skill that is not assessed since 
they have been conditioned to study for examinations. 
Therefore, according to Chastain if teachers want their 
students to concentrate on speaking, they should 
include some form of testing. Furthermore, all the 
skills taught in class should be assessed; otherwise, 
the students will consider speaking to be "not 
important enough to be part of periodic tests and final 
examinations" (Gonzalez Pino, 1989, p.487).
It has been observed that teachers evaluate their 
students' performances in grammar, reading, writing, 
listening and vocabulary, but performance in 
pronunciation and fluency is not as widespread. 
However, this type of evaluation should not be done in 
"isolation" but by testing the students' ability to 
communicate effectively in the spoken mode" (Brown & 
Yule, 1983, p.l03).
Therefore, when speaking is being assessed, 
pronunciation, usage of appropriate vocabulary, 
grammatical accuracy and the comprehensibility of the 
utterances should all be taken into consideration. 
However, most oral proficiency tests have been 
criticized for being too concerned with grammatical 
accuracy. Bachman and Savignon (1986) argue that this 
excessive concern on grammatical accuracy would be
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appropriate from the structuralist point of view, but 
not from a communicative perspective since grammatical 
accuracy does not foster communicative competence. A 
study conducted by Magnan (1988) strived to see whether 
the ACTFL Oral Proficiency Interview .scoring was biased 
on grammatical accuracy. The results of the study 
indicated that there was, in fact, a significant 
relationship between the number of grammar errors and 
OPI scoring.
2.5.1 The Paired Communication Test
There are several ways of assessing the oral 
performance of students. They can be interviewed by 
the assessor or by another teacher, they can be asked 
to talk about a given topic or a picture or they can be 
given a "Paired Communication Test" (Lombardo, 1984). 
A Paired Communication Test is a role-play test where 
two students at a time are each given a situation card. 
These cards carry different instructions which are not 
shared but are studied only by the student who has 
received it. The students are given a few minutes and 
are asked to imagine themselves in those roles in a 
particular situation. After returning the cards to the 
examiner, the two students then converse in a way that 
is appropriate to the role and the situation given 
(Underhill, 1987).
This type of test has several advantages. It is
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better than the teacher-student interview since it 
allows the students to communicate with each other 
(Lombardo, 1984). In addition, this type of test 
enables the students to feel more at ease since being 
interviewed by an examiner can cause anxiety. Students 
prefer talking to their friends who are about their own 
level and share the same interests rather than talking 
to an examiner who speaks much better than they do 
(Underhill, 1987). Moreover, it allows for student 
initiative. Another advantage is that it provides 
situations calling for real language use (Lombardo, 
1984). When anxiety has been eliminated and the 
students are in control, using real language, they are 
communicating in a natural manner and using the grammar 
rules unconsciously (Burt & Dulay, 1978). Furthermore, 
unlike an interview examination where the teacher or 
examiner asks all the questions, administering such a 
test also provides an opportunity for the students to 
ask questions (Underhill, 1987).
Besides being advantageous for students. Paired 
Communication Tests also have advantages for teachers 
and examiners. Using Paired Communication Tests is 
very time saving in two respects. First, all the role- 
play activities done in class can later be used for the 
examinations. Thus, the number of situation cards 
would be larger than that prepared by the teacher or
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examiner in a limited time (Gonzalez Pino, 1989). 
Second, the two students converse with each other. 
Therefore, the assessor does not have to participate in 
the conversation and can concentrate on what is being 
said (Underhill, 1987). Hence, this type of testing 
eliminates the difficulty of grading the students while 
the interviewer is busy participating in the 
conversation (van Lier, 1989).
Having pairs of students take oral tests is also a 
time saver. Six to eight utterances per individual is 
sufficient to be able to determine the students' level 
of proficiency (Gonzalez Pino, 1989). Since pairing 
students is advantageous, then, group testing would be 
better still. Scott's (1986) study showed that pair 
and group tests were equal in their level of difficulty 
and that students showed no different reactions to the 
two types of tests. Nevertheless, assessing the oral 
performance of a group of students would most likely 
cause problems for the examiners. In addition, in 
group testing, two of the students could do most of the 
speaking while the others passively listen. On the 
other hand, in a paired test both students would have 
to participate in the conversation as oral 
communication requires a "listen-respond-listen" type 
of interaction (Byrne, 1976, p.l2).
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2.5.2 Scoring of Live vs Taped Perfornance
Next is the question as to whether to assess live 
or taped performances. Oral communication not only 
consists of the utterances made but also involves 
gestures and facial expressions. These gestures and 
expressions accompany the utterances and make oral 
communication more comprehensible. However, these 
expressions and gestures may distract the assessors' 
attention and may influence their scoring (Brown, 
Anderson, Shillcock & Yule, 1984). Therefore,
assessing taped performance is viewed as more 
consistent. Furthermore, it also provides the assessor 
the possibility of re-listening to the performance if 
necessary before scoring it. Taped performances can 
also be used as teaching material and the students can 
see the degree to which they have progressed (Brown, 
Anderson, Shillcock & Yule, 1984). In addition, in 
live performances, what is said cannot be retained. 
Therefore, it cannot be used in class as the basis of 
correction and feedback. Nonetheless, this is possible 
with taped performances (Underhill, 1987). Moreover, 
third parties such as others from the department or 
external assessors may later feel the need to re-assess 
or listen to the performance of a student. Under those 
conditions, having the taped performances of students 
will be more convenient (Brown, Anderson, Shillcock &
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Yule, 1984).
2.5.3 Methods of Scoring Oral Tests
As mentioned in Section 1.1, the assessment of 
oral performance has been neglected due to a common 
belief that oral performance cannot be assessed 
objectively. However, a study done by Brown, Anderson, 
Shillcock and Yule (1984) indicated that teachers 
produced equally consistent results when they were
given a scoring protocol and when they were asked to 
score students' performances using any criteria they 
thought necessary. However, it was observed that when 
using their own criteria, the teachers tended to 
underestimate the oral performances of students who 
were academically less successful (Brown, Anderson, 
Shillcock & Yule, 1984). Therefore, the results of 
this study indicate the necessity of providing a 
scoring protocol for the assessors.
Nevertheless, a score assigned by only one
assessor cannot be considered reliable. Therefore, the 
number of assessors has been another issue in the field 
of oral assessment. Many believe that the more
assessors there are, the more reliable the score is. 
Although this is the case, the "inter-rater 
reliability" of the scoring procedure is endangered 
when too many assessors are used for the same test. 
Therefore, it is best to have only two assessors for
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each test and ask both of them to score the same 
student's performance. Then the assessors can either 
discuss the scores they gave personally and settle on a 
mutual agreeable one or they can take the average of 
the two scores. When there is a great difference 
between the two scores, a third opinion can be called 
in (Underhill, 1987). When the assessors have been 
well-trained and provided a scoring protocol, the 
scores should be reliable.
2.6 Conclusions
Since the ability to speak and understand a 
foreign language is the major goal of contemporary 
language instruction, the evaluation procedures must 
include a demonstration of those skills (Higgs, 1987). 
It is suggested that only when speaking is evaluated 
will students attach importance to this skill and show 
good performance. One indication of this is that the 
oral performance scores of students who receive oral 
examinations were found to correlate positively with 
their scores in listening comprehension, reading 
comprehension, writing, vocabulary and grammar 
(Gonzalez Pino, 1989). This indicates that if the oral 
skills are evaluated as are the other language skills, 
students can become equally proficient in all the 
language skills including the oral ones.
Some evidence for the relationship between
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evaluation and the change in students' overall
performance and attitudes towards specific subject 
matters has been gleaned from the literature. 
Nevertheless, studies showing a relationship of this 
nature with regard to the speaking skills are difficult 
to find. This study will investigate whether such a 
relationship can be demonstrated.
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CHAPTER 3 
METHODOLOGY
3.1 Introduction
This study investigates whether testing the 
speaking skills will bring about a positive change in 
learners' subsequent performance and attitudes towards 
those skills. In addition, this study investigates 
whether there is a relationship between learners' 
grammar proficiency level and improvement in their 
performance in the speaking skills.
While studies on the relationship between testing 
English oral skills and learners' performance in those 
skills are difficult to find, the importance of 
frequent testing on learners' performance in other 
subject areas such as biology and science has been 
demonstrated (Yamin, 1988; Khalaf, 1990). In these 
studies, experimental research was conducted to compare 
the performance of students who received frequent 
testing with the performance of those who did not and 
achievement of the former was significantly higher.
Furthermore, the literature has shown that there 
is a positive relationship between attitude and 
performance (Fein & Solomon, 1990). Many studies have 
been conducted to reveal the conditions under which 
students show positive attitudes towards the subject 
matter. Morello (1988) found that “worthwhileness", 
the number of years spent studying the subject, and
progress 8.11 have positive effects on students' 
attitudes. In addition, setting difficult goals was 
also found to be effective in creating positive 
attitudes (Wicker, Brown, Hagen & Wiehe, 1991). Palmer 
(1964) notes that testing not only makes learning 
worthwhile in the eyes of the students but also sets a 
goal for students to accomplish. The results of Tocci 
and Engelhard, Jr.'s (1991) study indicated that 
students with high grades had positive attitudes 
towards mathematics. These studies indicate that 
testing has a positive effect on students' attitudes, 
and attitudes, in turn, affect students' performance.
Other studies related to methods and techniques of 
administering and scoring oral tests have provided the 
basis for the methodology of this study. Lombardo 
(1984) designed a Paired Communication Test which is, 
in fact, a role-play test where the students 
communicate with each other. Lombardo states that this 
type of test enables students to communicate with each 
other, thus using real language. Underhill (1987) 
recommends role-play tests because these tests enable 
the students to ask questions which they cannot do in 
interviews. In addition, Underhill notes that in role- 
plays the examiner does not have to participate in the 
conversation and, therefore, can concentrate on the 
students' performance. Moreover, having pairs of
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students take oral tests is time saving. Gonzalez Pino 
(1989) states that six to eight utterances per 
individual is sufficient to determine the students' 
level of proficiency.
The scoring procedure of the present study was 
based on a study by Brown, Anderson, Shillcock and 
Yule (1984). These researchers note that audio-taped 
performances are more reliable than live performance 
since the facial expressions and gestures of the 
examinee in the live performance may bias the 
examiners' scoring. In addition, their study indicated 
that assessors tended to be influenced by the students' 
academic success when assessing their oral performance 
using different criteria. Therefore, it was concluded 
that assessors produced more consistent results when 
they were provided a scoring protocol. Furthermore, 
Underhill (1987) states that taking the average of the 
scores assigned by two assessors is the best procedure 
to assess oral performance. However, when there is a 
great difference between the two scores, a third 
opinion can be called upon. The abovementioned 
literature has provided a theoretical foundation on 
which the methodology of this study was based.
3.2 Subjects
The subjects were selected from the Department of 
Basic English at the Middle East Technical University
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(METU) in Ankara, Turkey. The Department of Basic 
English is a preparatory school which gives instruction 
in general English and English for Academic Purposes so 
as to enable the students to pursue their studies in 
the various faculties at METU where the medium of 
instruction is English. The students studying in this 
preparatory program are those who were not successful 
in passing the English Proficiency Examination
administered at the beginning of the first academic 
year, a test they must pass in order to study in this 
English-medium university. The average proficiency
level of students in the two classes chosen as the 
experimental and control groups was 70 on a 100 point 
scale. Ten students from each class were selected by 
matching their scores. Subjects were matched with 
their pretest scores, that is, a student from the 
experimental group with a certain score was paired with 
a student from the control group with the same score. 
However, when there were no exact scores, the two 
closest scores were paired. The 20 subjects were 
matched in the following way: 0.75-1.00, 1.50-1.50,
1.50-1.50, 1.75-1.75, 1.75-1.75, 2.00-2.00, 2.00-2.25,
2.00-2.25, 2.50-2.50, 2.75-2.75. However, as a
precaution against subject mortality, two extra pairs 
were chosen. A student from the experimental group 
with a score of 1.75 was paired with a student from the
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control group with the same score. In addition, a 
student with a score of 3.50 from the experimental 
group was matched with a student from the control group 
who had received 3.00 on the pretest.
Several other variables, including nationality, 
age, and years of study were controlled. In order to 
control for age and nationality, only Turkish nationals 
between 17 and 19 years of age were selected as 
subjects. Moreover, as the years spent studying 
English may affect students' attitudes, repeat students 
were not made part of this study.
3.3 Materials
The materials used in this study consisted of an 
Interest and Value Questionnaire and a Paired 
Communication Test (Lombardo, 1984) used as a pretest 
and post-test.
The Interest and Value Questionnaire was prepared 
by the researcher. This questionnaire was designed to 
measure the attitudes of students towards specific oral 
skills and language skills in general (see Appendix A). 
A "YES! - yes - no - N0!" scale which was equivalent to 
a Likert scale was used to determine the degree of 
interest they attached to the oral skills. The
questionnaire wa.s piloted and no difficulty was 
encountered.
The Paired Communication Test (see Appendix B) is
34
a role-play test in which two situation cards with 
different instructions are given to two students at the 
same time and students are instructed to perform a 
dialogue based on the situation described. Lombardo 
(1984) gives the following example of a Paired 
Communication Test:
Student A: You are at a party at a friend's
house when you see a girl you want to meet. 
Introduce yourself and tell her something 
about yourself. Then ask her some questions 
about herself. At the end of the
conversation invite her to have something to 
drink.
Student B: You are at a party at a friend's
house when a boy you have never seen before 
begins talking to you. Listen to what he 
says and answer his questions as you like.
Then ask him some questions too. (p.3)
Although the test prepared by Lombardo was taken
as a model, the situations for the pre- and post-tests
were prepared by the researcher. The situation cards
for this study included more detailed instructions than
those in Lombardo's test so as to help those students
who knew "how to say" but not "what to say".
The test prepared was also pilot tested in order
to determine whether the situations and instructions
were comprehensible. As a result, one situation which
did not allow for more than a few utterances was
eliminated. The revised test was composed of eleven
situations.
Furthermore, three oral quizzes were administered
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to the experimental group during the period between the 
pre- and post-test. The quizzes were administered to 
keep the subjects focused on the oral skills and to 
impress upon them the importance of those skills. 
However, the scores received by the subjects on these 
quizzes were not taken into account during the analysis 
of the data. The first quiz was based on a cartoon 
strip (Brown & Yule, 1984, p.l56). The second involved 
reading a paragraph and retelling the main ideas (Doff, 
Jones & Mitchell, 1983, p.86). The third quiz was an 
interview test where all the subjects were asked to 
answer the same questions about their personal 
biographies (see Appendix C).
3.4 Procedures
At the beginning of the study, an Interest and 
Value Questionnaire was given to both groups in order 
to determine the students' degree of interest in the 
oral skills. Then the Paired Communication Test was 
administered as a pretest to both groups. However, 
the experimental group was told that they would be 
tested on speaking and a pair of students were called 
from their classroom to a vacant classroom to be given 
the oral test. Each pair selected one of the two 
situation cards, which they were instructed to read 
without sharing the information with their partner. 
They were asked to imagine themselves in that role-play
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situation. However, they were allowed to change or add 
to the given instructions without modifying the 
situation. Then they were asked to carry on a 
conversation for approximately five minutes. After the 
test, the students were told that they would be 
informed of their grades. On the other hand, in the 
control group, the same test was administered as a 
speaking activity in the classroom and the subjects 
were not given their grades. The performance of both 
groups was tape recorded and later scored by two 
previously chosen judges.
The scoring was done by using a combination of two 
scales - the Interagency Language Roundtable (ILR) 
levels and the American Council of Teaching of Foreign 
Language (ACTFL) guidelines (Brown, 1987). Although 
the ACTFL guidelines are based on the ILR levels, these 
guidelines are more suitable for the foreign language 
environment, because they are more detailed in terms of 
evaluation criteria. The students' performance is 
scored according to their use of vocabulary, syntax, 
fluency and pronunciation. On the other hand, although 
the ACTFL guidelines for speaking provide all the 
neces.sary criteria to judge the oral performance of 
students, the students are not given grades but are 
placed in the categories of novice, intermediate and 
advanced. As numerical grades were needed for the
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analysis of the data, students' performance was judged 
according to the ACTFL guidelines but the equivalency 
tables of the ACTFL guidelines and ILR levels (Lange & 
Lowe, 1986) were used to assign these grades to 
students.
Once selected, subjects in the experimental group 
were given the treatment which lasted for six weeks. 
The subjects in the experimental group received special 
treatment since besides the standard grammar quizzes 
prepared by the testing office of the institution and 
administered to all at certain intervals, they were 
quizzed on the speaking skills every two weeks. The 
students were called from their classroom and were 
asked to take the three oral quizzes described in 
Section 3.3. The students were asked to speak for 
approximately five minutes in each of the three quizzes 
and their performances were tape recorded and judged 
using the abovementioned scale. The subjects were 
informed of their grades. On the other hand, the 
subjects in the control group did not receive the oral 
quizzes but only the standard grammar quizzes prepared 
by the testing office.
At the end of the treatment period, the two groups 
were given the post-test. The administration and 
scoring procedures of the post-test were identical to 
those used in the pretest; that is, while the
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experimental group subjects took the Paired 
Communication Test in the form of a test, those in the 
control group received it as a classroom activity. 
Their performance was tape recorded and judged by the 
same judges on the same scale.
The final step was to gauge attitude and 
performance change as the result of the treatment. To 
measure changes in attitudes, the subjects were once 
again given the same Interest and Value Questionnaire. 
Then, in order to measure performance, the scores that 
the subjects in the experimental group received on the 
pretest were compared with the scores they obtained in 
the post-test to determine the gain scores. Finally, 
these gain scores were compared with the subjects' 
proficiency level in grammar skills to determine 
whether proficiency in grammar skills related to 
improvement in oral performance.
3.5 Variables
3.5.1 Dependent Variables
The two dependent variables in this study are 
learners' performance and attitudes towards the oral 
skills. "Learners' performance" refers to the scores 
received by the subjects in the experimental and 
control groups on the Paired Communication Test 
(Lombardo, 1984). "Learners' attitudes" is the amount 
of value and interest the subjects attach to specific
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oral skills and to language skills in general. This 
variable was measured through two Interest and Value 
Questionnaires given at the beginning and the end of 
the study.
3.5.2 Independent Variable
The independent variable in this study, which is 
"evaluation of the oral skills", is a treatment 
variable. It refers to the three oral quizzes
administered to the subjects in the experimental group 
at two week intervals.
3.5.3 Moderator Variable
"Proficiency in grammar skills" is the moderator 
variable in this study. It is based on the average of 
the four grammar based progress examinations given to 
the subjects during the first semester. It should be 
noted that these examinations do not include an oral 
component.
3.6 Analytical Procedures
The oral performances of the 10 subjects in the 
experimental group were compared with those in the 
control group using the scores obtained in the post­
test. The differences in the performance of the two 
groups were measured with a Matched Pairs t-test. A 2- 
way test of Analysis of Variance was run to measure the 
relationship between the testing of speaking and 
subjects' subsequent oral performance and the effect of
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proficiency level on this relationship. Differences in 
attitudes from the beginning to the end of the study 
were measured with another Matched Pairs t-test.
41
PRESENTATION AND ANALYSIS OF DATA
4.1 Introduction
In this study, the relationship between the
evaluation of the speaking skills and learners'
performance and attitudes towards those skills was
examined. In addition, the study investigated whether 
improvement in learners' oral performance was related 
to their proficiency in grammar. It was hypothesized 
that:
1. There is a relationship between the in class
evaluation of speaking skills and learners' positive
attitudes towards those skills.
2. There is a relationship between the in class
evaluation of speaking skills and learners'
significantly higher performance in those skills.
3. There is a positive relationship between the
grammar proficiency level of the learners and
improvement in their performance in the speaking 
skills.
The null hypotheses, in turn, were:
1. There is no relationship between the in class
evaluation of speaking skills and learners' attitudes 
towards those skills.
2. There is no relationship between the in class
evaluation of speaking skills and learners' performance 
in those skills.
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3. There is no relationship between the grammar 
proficiency level of the learners and improvement in 
their performance in the speaking skills.
Experimental research was conducted to test the 
hypotheses. One group received speaking tests on a 
regular basis while the other did not. The scores 
received by the subjects in both groups were used to 
compare their performance and to test the hypotheses. 
Furthermore, an Interest and Value Questionnaire was 
administered to both groups twice - at the beginning 
and the end of the treatment period - to determine 
whether testing speaking led to a change in learners' 
attitudes towards that skill. Moreover, the gain 
scores from pre to post-test obtained by the subjects 
were compared with their grammar scores.
4.2 Scoring
The performances of the subjects in both groups on 
the pre- and post Paired Communication Tests (Lombardo, 
1984) were scored by two independent judges. The 
scoring protocol used consisted of a combination of the 
Interagency Roundtable (ILR) levels and the American 
Council of Teaching of Foreign Language (ACTFL) 
guidelines (Brown, 1987) (see Section 3.4). The 
performances of the subjects were rated on a five point 
scale (0-5).
To score the Interest and Value Questionnaires,
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each choice on the four point scale was given a value 
from one to four. The assignment was done in the
following way; YESI-4, yes-3, no-2, and N0!-1. Hence, 
the responses given by each of the subjects on the 
questionnaires were converted into numerical values 
which were added up and divided by the total number of 
items on the questionnaire. Thus, the mean values of 
the responses given by each subject were determined.
4.3 Presentation and Analysis of Data
4.3.1 Findings on Hypothesis One
Table 4.1 illustrates the mean value of the 
responses given by each subject in the experimental 
group on the Interest and Value Questionnaire 
administered at the beginning and the end of the 
treatment. In addition, it shows the gain in interest 
from the first administration to the second. It can be 
observed that all the subjects, except for subjects 5 
and 7, demonstrated a positive change in their 
attitudes towards the speaking skills. The total mean 
gain of the subjects in the experimental group was 
observed as 2.10.
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Table 4.1
Mean Values and Gain Scores of Responses Given by the 
Subjects in the Experimental Group on the 
Questionnaires Given at the Beginning (Ql) 
and End (Q2) of Treatment
Subj ects Ql Q2 Gain
1 1.00 1.20 0.20
2 3.50 3.80 0.30
3 3.00 3.20 0.20
4 2.70 3.00 0.30
5 3.30 3.30 0.00
6 3.00 3.30 0.30
7 3.70 3.70 0.00
8 2.80 3.20 0.40
9 3.50 3.70 0.20
10 3.50 3.70 0.20
MEANS
TOTAL 30.00 32.20 2.10
Table 4.2 shows the mean value of the responses
given by each subject in the control group on the
questionnaire administered at the beginning and the end
of the research period The change in the subjects'
attitudes is al.so illustrated. It is clear from the
table that most of the subj ects in the control group
demonstrated a negative change in their attitudes 
towards the speaking skills. Except for subjects 1, 4 
and 9, all the other subjects either lost interest in 
the speaking skills or did not demonstrate a change 
during the six week period. The total mean gain of the 
subjects in the control group was observed as -2.50.
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Table 4.2
Mean Values and Gain Scores of Responses Given by 
the Subjects in the Control Group on the 
Questionnaires Given at the Beginning (Ql) 
and End (Q2) of Treatment
Subjects Ql Q2 Gain
1 3.50 3.70 0.20
2 2.50 2.30 -0.20
3 2.70 2.20 -0.50
4 2.70 2.80 0.10
5 3.20 3.00 -0.20
6 3.30 2.20 -1.10
7 3.00 3.00 0.00
8 4.00 3.00 -1.00
9 2.50 2.70 0.20
10 2.80 2.80 0.00
MEANS
TOTAL 30.20 27.70 -2.50
Table 4.1 and 4.2 illustrate the change in the
subjects attitudes towards ■the speaking skills. The
total mean gain of interest among the subjects in the
experimental group (2.10) exceeds the mean gain among
the subjects in the control group (-2.50).
Furthermore, while the subjects in the experimental 
group demonstrated an increase in interest, the 
subjects in the control group showed a decrease.
In order to compare the change in attitudes of the 
subjects in the experimental and control groups, a 
Matched Pairs t-test was run. The observed t value of 
.3.54 was significant (p<.005). Thus, the null 
hypothesis of no relationship between the evaluation of 
the speaking skills and learners' attitudes towards 
those skills was rejected.
Nevertheless, speaking was rated by both groups 
throughout the study as the most important skill. In 
the seventh item on the Interest and Value
Questionnaire, the subjects were asked to rate the six 
skills - listening, speaking, reading, writing, 
vocabulary, and grammar - according to the degree of 
importance they attached to them. The results of the 
first administration of the questionnaire showed that 
six subjects in the experimental group ranked speaking 
as the most important skill and this did not change in 
the second administration of the questionnaire. 
Similarly, six subjects in the control group ranked 
speaking as the most important skill in both
administrations of the questionnaire.
4.3.2 Findings on Hypothesis Two
Table 4.3 illustrates the mean scores obtained by 
the subjects in the experimental and control groups on 
the pretest. The subjects from each group were matched 
according to the scores they received on this test. It 
should be noted that due to the lack of exact scores, 
three of the subjects in the experimental group were 
matched with three subjects from the control group who 
had scored slightly higher. The table indicates that 
the overall mean of scores of the subjects in the 
experimental group (M=1.85) is slightly lower than that 
of the scores of subjects in the control group
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(M=1.93)
Table 4.3
Comparison of Scores of Subjects in 
Experimental and Control Groups on Pretest
Subj ects Experimental Control
1 0.75 1.00
2 1.50 1.50
3 1.50 1.50
4 1.75 1.75
5 1.75 1.75
6 2.00 2.00
7 2.00 2.25
8 2.00 2.25
9 2.50 2.50
10 2.75 2.75
TOTALS 18.50 19.25
MEANS 1.85 1.93
Table 4.4 shows the comparison of the mean scores 
of the subjects in the experimental and control groups 
on the post-test. The table clearly indicates that the 
overall mean of scores obtained by the subjects in the 
experimental group (M=2.90) is higher than that of 
scores received by the subjects in the control group 
(M=2.15).
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Table 4.4
Comparison of Scores of Subjects in 
Experimental and Control Groups on Post-test
Subj ects Experimental Control
1 2.00 2.25
2 3.50 2.25
3 2.75 2.75
4 2.75 1.75
5 2.75 2.25
6 2.75 2.00
7 3.25 2.50
8 2.50 1.50
9 3.50 1.75
10 3.25 2.50
TOTALS 29.00 21.50
MEANS 2.90 2.15
The mean scores illustrated in Tables 4.3 and 4.4
demonstrate the change in the performance of the
subjects in both the experimental and control groups in
the post-test. All the subjects in the experimental
group demonstrated a positive change in their
performance. On the other hand, while five subjects in 
the control group improved their pretest scores, three 
subjects received lower scores in the post-test and two 
subjects showed no change.
In order to compare the performance of the 
subjects in the experimental and control groups on the 
post-test, a Matched Pairs t-test was run. The t 
observed value of 4.55 was significant (p<.005). 
Hence, the null hypothesis of no relationship between 
the evaluation of the speaking skills and learners' 
performance was rejected.
4.3.3 Findings on Hypothesis Three
Table 4.5 shows the gain scores of the subjects in 
the experimental and control groups from pre to post­
test and compares these with the subjects' proficiency 
in grammar skills. However, in order to compare the 
difference between the gain scores of the "more grammar 
proficient" subjects and the "less grammar proficient" 
subjects, the data were collapsed into two categories 
which combined the students into two levels of grammar 
proficiency. The students with the five highest scores 
were placed in the "more proficient" group and the 
remaining five in the "less proficient group. Table
4.5 indicates that the overall total gain of scores of 
the "more proficient" subjects in the experimental 
group (5.50) is higher than that of the "less 
proficient" subjects (5.00). Similarly, the overall 
total gain of scores of the "more proficient" subjects 
in the control group (2.25) is higher than that of the 
"less proficient" subjects (0.00).
The overall total of gain scores of the "more 
proficient" subjects in the experimental group (5.50) 
is higher than the overall total of gain scores of the 
subjects from the same category in the control group 
(2.25). Likewise, the overall total of gain scores of 
the "less proficient" subjects in the experimental 
group (5.00) is also higher than the overall total of
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gain scores of the subjects from the same category in 
the control group (0.00). The table clearly shows that 
although the "low proficiency" subjects in the 
experimental group demonstrated a positive change in 
their performance in the speaking skills, no such 
change was observed in the subjects from the same 
category in the control group. In the "high 
proficiency" group, subjects in both experimental and 
control groups showed gains, but they were higher in 
the experimental group.
Table 4.5
Gain Scores from Pre- to Post-test in Relation to 
the Subjects' Level of Proficiency
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Proficiency Groups
Experimental Control
More Proficient 5.50 2.25
Less Proficient 5.00 0.00
In order to compare the treatment - testing and no 
testing - with the proficiency levels of the subjects, 
a two-way Analysis of Variance was used. This design 
was used as two nominal variables were compared with an 
interval variable. The ANOVA results are reported in 
Table 4.6.
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Table
Results of 2
4-6
-Way ANOVA
Source SS df MSQ F
Testing/ 3.40 1.00 3.40 9.27*
No testing 
Proficiency 0.38 1.00 0.38 1.03
Interaction 0.15 1.00 0.15 0.42
With-in cells 5.87 16.00 0.37
Total 9.81 19.00
*p < .01
The observed F value of 9.27 for the effect of 
treatment (testing) was found to be significant
(p<.01). Hence, the null hypothesis of no relationship 
between the evaluation of the speaking skills and a 
change in learners' performance was rejected. However, 
the other main effect relating to "proficiency" was not 
significant and the null hypothesis of no relationship 
between the proficiency level of the learners and the 
change in their performance in the speaking skills was 
accepted. Furthermore, no interaction was found
between the effects of treatment (testing) and 
proficiency.
4.5 Conclusions
The results of this study indicate that there is a 
relationship between the evaluation of the speaking 
skills and a change in the learners' performance and 
attitudes towards those skills. Therefore, the first 
two directional hypotheses were validated. However,
the findings demonstrated that there was no 
relationship between the proficiency levels of the 
learners and the change in their performance in the 
speaking skills. Thus, the third directional 
hypothesis was rejected.
In conclusion, the analysis of the data reveals 
that evaluating the speaking skills leads to a positive 
change in learners' performance and attitudes towards 
those skills. However, there is no significant 
relationship between the grammar proficiency level of 
the learners and the change in their performance in the 
speaking skills.
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CHAPTER 5 
CONCLUSIONS
5.1 Sunmary of the Study
This study addresses the issue of whether the 
speaking skills should be assessed in language testing. 
In this study, the relationship between evaluating the 
speaking skills and learners' performance and attitudes 
towards those skills was examined. Moreover, the study 
investigated whether gains in learners' oral 
performance was related to their proficiency in 
grammar.
In order to test the hypotheses of this study, a 
Paired Communication Test (Lombardo, 1984) was prepared 
by the researcher. This pretest was administered to 
two upper intermediate classes and the results of this 
test were used to select the subjects. Twenty subjects 
were, hence, selected by matching with random sampling. 
Ten of these subjects were assigned to the experimental 
group and 10 to the control. Both groups were given an 
Interest and Value questionnaire to determine their 
degree of interest in the speaking skills. The 
experimental group, then, received frequent testing in 
the speaking skills while the control group did not. 
Meanwhile, the subjects in the experimental group were 
informed of their progress. At the end of the six week 
treatment period, both groups received the post-test 
which was also a Paired Communication Test and the same
Interest and Value Questionnaire (see Section 3.3 and 
Appendices A & B). Thus, the performance and attitudes 
of the subjects who had received frequent testing were 
compared with those of the subjects who had received no 
testing.
5.2 Assessment of the Study
In order to determine whether there was a
relationship between the evaluation of the speaking 
skills and learners' positive attitudes towards those 
skills, a Matched Pairs t-test was run. The results 
indicated that there was a significant relationship.
In order to compare the performance of the
subjects in the experimental group with the performance 
of the subjects in the control group, another Matched 
Pairs t-test was run. The results demonstrated that 
there was a significant relationship between the two 
variables.
Furthermore, to determine whether there was a 
relationship between the grammar proficiency level of 
the learners and improvement in their performance in 
the speaking test, a 2-way ANOVA was run. The results 
showed that although the testing treatment was 
effective on learners' performance in the speaking 
skills, there was no significant relationship between 
the gains made in speaking and the learners' grammar 
proficiency level (see Table 4.6).
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Hence, the evaluation of the speaking skills was 
found to be a significant factor affecting learners' 
attitudes and performance in those skills. This 
finding confirms Khalaf's (1990) and Yamin's (1988) 
studies which demonstrated that frequent testing 
affected students' performance in biology and science 
positively. In addition, the results of this study 
confirm Wicker, Brown, Hagen, Boring and Wiehe's (1991) 
study which indicated that setting difficult goals 
increased both the study time and the importance 
learners attached to the subject matter. Thus, it can 
be concluded that testing increa.ses motivation.
In contrast, the null hypotheses of no 
relationship between the grammar proficiency level of 
the learners -"more proficient" versus "less 
proficient"- and improvement in their performance in 
the speaking skills was accepted. This finding is 
contrary to the findings in the literature which 
indicate that there is a positivé correlation between 
learners' scores in speaking tests and their scores in 
listening comprehension, reading comprehension, 
writing, vocabulary and grammar (Gonzalez Pino, 1989). 
This may be due to the fact that although proficiency 
in grammar may be a basis upon which speaking may be 
built, it is not the only factor which accounts for 
improvement in learners' speaking performance. Canale
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(1983) notes that communicative competence includes 
four areas of competence - grammatical, 
sociolinguistic, discourse and strategic. All four 
need to exist together to enhance communication. The 
mastery of the linguistic system brings about 
grammatical competence. Nevertheless, sociolinguistic 
competence, discourse competence and strategic 
competence are equally important. Grammatical 
competence may be sufficient for communication in the 
classroom but not for authentic communication in the 
real world.
Moreover, in grammar tests, students have adequate 
time to find the correct answer. They can change their 
answers or go back and correct their errors. However, 
in speaking tests, they do not have enough time to 
recall and apply the correct rules. In addition, once 
they make an erroneous utterance, they do not have time 
to go back and correct their errors. While grammar 
tests require concentration on form, speaking tests 
require concentration on content. Dulay, Burt and 
Krashen (1982) state that monitoring depends on the 
type of task. "Linguistic manipulation tasks" such as 
sentence transformations focus .students' attention on 
linguistic form. On the other hand, "natural 
communication tasks" require students to convey a 
message rather pay attention to form.
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Furthermore, the finding of no relationship 
between the grammar proficiency level of the learners 
and improvement in their performance in the speaking 
skills may also be due to the way in which the learners 
were assigned to the “more proficient" and "less 
proficient" groups. The lack of a great difference 
between the grammar proficiency scores of the learners 
in the two proficiency groups may have led to the 
finding of no relationship between grammar proficiency 
and improvement in the speaking test.
5.3 Pedagogical Implications
Unfortunately, in many English-medium
institutions, there is a mismatch between teaching and 
testing. Although all the skills are taught and 
practised in the classroom, they are not all assessed. 
This leads to a negative change in learners' attitudes 
towards the skills which are not tested. These 
negative attitudes, eventually, lead learners to pay
less attention to the unassessed skills. As a result, 
students become proficient in the skills which are 
assessed but lack proficiency in those skills which are 
not tested.
This is the case for the speaking skills. These 
skills are practised in the classroom but are either 
not included in any of the test.s or only in those which 
have no effect on the overall scores of the learners.
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In consequence, students do not take seriously the 
speaking skills and spend little, if any, time studying 
for them. As a result, while students become 
proficient in listening, reading, writing, vocabulary 
and grammar, speaking remains the skill in which they 
perform poorly.
The main reason given for the avoidance of testing 
speaking is practicality. The administration and 
scoring procedures of these tests are time consuming. 
Another reason given is the subjectivity of the scoring 
procedures. Nevertheless, both of these shortcomings 
may be overcome. As stated in the literature, six to 
eight utterances are sufficient to evaluate the 
performance of the learners (Gonzalez Pino, 1989). 
Testing students in pairs would be both time saving and 
would eliminate student anxiety. In addition, having 
two independent judges rate the performance of the 
learners and calling in a third opinion in case of 
disagreement could be measures taken to compensate for 
subjective scoring.
Therefore, the results of this study, which 
demonstrate a positive relationship between the 
evaluation of the speaking skills and a change in 
learners' attitudes towards those skills and in 
performance of those skills, reaffirm the importance of 
adding a speaking component to language tests.
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Nevertheless, it should be noted that this conclusion 
can also be drawn for any other skill which is 
practised in the classroom but not made part of tests.
5.4 Implications for Future Research
The methodological design of this study had 
required the participation of subjects from two 
preparatory school classes of English-medium 
universities. The initial intention had been to select 
the subjects for the experimental group from a 
university where speaking was tested and the subjects 
for the control group from a university where speaking 
was not assessed. However, since English-medium
universities in Ankara do not test speaking on a 
regular basis, it was not possible to find an
experimental group which met this requirement. 
Instead, two classes were selected from the Preparatory 
School at the Middle East Technical University where 
speaking is not tested, and the testing program was 
implemented in one of them. However, ideally this 
study should be replicated in the future by selecting 
the experimental group from a university where speaking 
is actually tested on a regular basis.
There were other flaws in the design of this study 
which future researchers should take into
consideration. First, this study was limited to 20 
subjects. Future researchers may replicate this study
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by increasing the number of subjects to obtain more 
reliable data. Secondly, the grammar proficiency 
levels of the subjects in this study were not 
significantly different. Future researchers may 
replicate this study by selecting subjects who have 
less in common in terms of proficiency or other 
attributes.
To sum up, the conclusion drawn from this study is 
that the evaluation of the speaking skills brings about 
a positive change in learners' attitudes towards those 
skills and performance in those skills. This 
conclusion confirms the statement made by Gonzalez Pino 
(1989) :
In today's proficiency-oriented world of 
language teaching, foreign language educators 
acknowledge the importance of oral skills.
Those who wish to be pedagogically fair by 
testing what they teach are incorporating the 
speaking .skill into the regular tests that 
their students take. To do otherwise is to 
send the wrong message to students. It is to 
say that while they will do oral activities 
in class, the speaking skill is not important 
enough to be part of periodic tests and final 
examinations, (p.487)
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A P P E N D I C E S
APPENDIX A
Interest and Value Questionnaire
Please indicate your degree of interest for the 
following activities in English.
1. I would like to give oral reports to my classmates 
in class.
YESi yes no NO!
2. I would like to interview foreign students studying 
at METU.
YESI yes no NO!
3. I would like to do role-play activities in class.
YES! yes no NO!
4. I would like to have discussions and debates in 
class.
YES! yes no NO!
5. I would like to play oral practice games in class.
YES! yes no NO!
6. I would like to speak to tourists in English.
YES! yes no NO!
7. Please rate the following skills from 1 (the most 
important) to 6 (the least important) according to 
the amount of importance you attach to them.
_____ listening _____ writing
_____ speaking _____ grammar
_____ reading ____  vocabulary
Thank you for your cooperation.
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APPENDIX B
Paired Comnunication Test
SITUATION 1
Student A: You are a salesman/saleswoman. A client
bought a sweater two weeks ago but once s/he washed it, 
it shrunk. S/he brought the sweater back to the store 
where you work. S/he complains and asks you to return 
his/her money. Ask him/her questions about how s/he 
washed it. When s/he tells you that s/he washed it in 
warm water, tell him/her that s/he should have washed 
it in cold water. Do not agree to return his/her 
money.
Student B: You bought a sweater two weeks ago but once
you washed it, it shrunk. You took the sweater back to 
the store from where you bought it. You complain to 
the salesman/saleswoman and ask him/her to return your 
money. Answer his/her questions about how you washed 
the sweater by telling him/her that you washed it in 
warm water. When s/he tells you that you should have 
washed it in cold water and that s/he cannot return 
your money, tell him/her that you will never buy 
anything from that store again.
SITUATION 2
Student A: A new student has just joined your class.
You want to get to know him/her. Ask him/her some 
que.stion.s about himseIf/herseIf such as where s/he has
67
come from, where s/he is living now, whether s/he has 
any brothers and sisters etc.. Invite him/her to lunch 
with you and your friends after answering his/her 
questions about yourself.
Student B: You have just joined a class and you do not 
know anyone. A student wants to get to know you. 
Answer the questions s/he asks about you such as where 
you come from, where you are living now, whether you 
have any brothers and sisters etc.. Ask him/her a few 
questions about himself/herself. Accept his/her
invitation.
SITUATION 3
Student A: Last night a burglar broke into your house
and stole all the jewellery and money. You phoned the 
police and called them. The police officer who came 
asks you some questions about the burglary such as 
where you were at the time, what was stolen, whether 
anything else was missing etc.. Answer his/her 
questions and ask him/her how s/he thought the burglar 
had broken in and when they would catch the burglar. 
Student B: Last night a burglar broke into a house.
The owner of the house called the police and you were 
sent to the house. Ask the owner questions about the 
burglary such as where the owner was at the time, what 
was stolen, whether anything else was missing etc.. 
Answer his/her questions about how you thought the
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burglar had broken in and when you would catch the 
burglar.
SITUATION 4
Student A; You are a receptionist at a hotel by the 
seaside. A guest wants to book a room but s/he has 
some questions about the price, the facilities, and the 
service. Answer his/her questions and ask him/her how 
long s/he is planning to stay, what type of room s/he 
wants etc.. When s/he decides to stay at the hotel, 
give him/her his/her key and tell him/her to enjoy 
his/her stay at the hotel.
Student B: You are at the reception desk at a hotel by
the seaside. You want to book a room but you have some 
questions about the price, the facilities and the 
service. Ask these questions and answer the questions 
the receptionist asks about how long you are planning 
to stay, what type of room you want etc.. Tell him/her 
you are going to stay at the hotel and thank him/her. 
SITUATION 5
Student A: You are a patient with a serious sickness.
You are seeing a doctor. Answer his/her questions 
about the symptoms of your sickness by telling him/her 
that you are weak, you have a terrible stomach ache 
etc.. The doctor tells you that s/he has to take a 
blood sample and gives you an appointment for the 
following week. Ask him/her whether s/he thinks it is
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something serious and whether you can go to work. 
Student B: You are a doctor. A patient comes to see
you. He has a serious sickness. Ask him/her questions 
about the symptoms of his/her sickness. Listen to 
him/her and tell him/her that you have to take a blood 
sample and give him/her an appointment for the 
following week. The patient asks you whether his/her 
sickness is serious and whether s/he can go to work. 
Tell him/her you cannot say anything about the 
seriousness of the illness yet and advise him/her to 
stay at home and rest.
SITUATION 6
Student A: You are a journalist. You are interviewing
a politician running for prime ministry. Ask him/her 
what s/he is planning to do for his/her country. Tell 
him/her you did not like his/her policy on education 
and ask him/her if s/he is planning any changes. Tell 
him/her that you will publish the interview in a widely 
read newspaper. Thank him/her politely.
Student B: You are a politician running for prime
ministry. A journalist is interviewing you. Answer 
his/her questions about what you are planning to do for 
your country. Tell him/her that you have a fantastic 
economic package that will save the economy of your 
country. The journalist tells you that s/he does not 
like your policy on education and asks you if you are
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planning any changes. Tell him/her you are aiming to 
modernize highschool education. S/he tells you that 
s/he will publish the interview in a widely read 
newspaper and thanks you. Thank him/her in turn. 
SITUATION 7
Student A: You have just been admitted to METU and you
do not know your way around the campus. You meet a 
student who has been studying at METU for a year. Ask 
him/her to tell you where the library, cafeteria and 
the sports center are. Answer his/her questions about 
yourself such as where you are from and from which 
highschool you graduated. Thank him/her.
Student B : You have been studying at METU for a year.
You meet a student who has just been admitted. S/he 
asks you where the library, cafeteria and the sports 
centers are. Give him/her the directions and ask 
him/her questions about himself/herself such as where 
s/he came from, from which highschool s/he graduated. 
SITUATION 8
Student A: Your best friend is very depressed these
days. Ask him/her what the problem is. S/he tells you 
that s/he has broken up with his/her
boyfriend/girlfriend. Give him/her advice. Tell 
him/her to talk to his/her girlfriend/boyfriend. S/he 
tells you that s/he already has and that it did not 
help. Tell him/her to forget his/her
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girIfriend/boyfг lend when s/he asks for more advice. 
Student B: You are very depressed. Your best friend
asks you what the problem is. Tell him/her that you 
have broken up with your girlfriend/boyfriend. When
your friend tells you to talk to your 
girIfriend/boyfriend tell him/her that you already did 
and that it did not help. Ask him/her for more advice. 
SIYUATION 9
Student A: You go to the supermarket to buy some
groceries. When the cashier tells you how much you
have to pay you realize that you left your wallet at 
home. Ask him/her if you can take the groceries home 
and then bring the money. The cashier refuses and asks 
if you can phone your house and ask someone to bring 
you your wallet. Tell him/her you live alone. Ask 
him/her if you can leave the groceries there and come 
back to get them with the money.
Student B: You are a cashier at the supermarket. A
customer comes to pay for the groceries s/he has 
bought. Tell him/her that s/he has to pay 150,000
T.L.. S/he tells you that s/he has left his/her wallet 
at home. Refuse his/her request to take the groceries 
home and bring the money later. Ask him/her if s/he 
can call someone at his/her house and ask him/her to 
bring him/her his/her wallet. S/he tells you that s/he 
lives alone. Accept his/her request to leave the
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groceries there and come back for them with the money. 
SITUATION 10
Student A: You want to go on a holiday so you go to a
travels agency. Ask his/her opinion on where to go. 
S/he suggests that you go to Paris. Refuse and tell 
him/her that you want to do some skiing. Refuse 
his/her suggestion about going to the Alps and tell 
him/her that it is too far away. The agent asks you 
what kind of place you are planning to go to. Tell 
him/her you want to go somewhere near, cheap, fun and 
not too cold.
Student B: You are a travels agent. A client comes to
you and tells you that s/he wants to go on a holiday. 
S/he asks your opinion on where s/he should go. 
Suggest that s/he goes to Paris. S/he refuses and 
tells you that s/he wants to do some skiing. Suggest 
that s/he goes to the Alps. When s/he refuses again, 
ask him/her what kind of holiday resort s/he wants to 
go to. The client tells you that s/he wants to go 
somewhere that is cheap, near, fun and not too cold. 
SITUATION 11
Student A: You are working in a company. Your boss 
calls you to his/her office and tells you that you are 
fired becau.se of a terrible mi.stake you have made. A.sk 
him/her what you have done wrong. S/he tells you that 
you forgot to pay a large sum to the bank and that now
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s/he has to pa.y interest as well. Tell him/her that 
your husband/wife was ill so you had not come to work 
on that day. Apologize.
Student B: You are the owner of a company. One of 
your employees has made a terrible mistake. You call 
him/her to your office and tell him/her that s/he is 
fired because of the mistake. Your employee asks you 
what s/he has done wrong. Tell him/her that s/he 
forgot to pay a large sum to the bank and that now you 
have to pay interest as well. S/he tells you that 
his/her husband/wife was ill so s/he had not come to 
work on that day and apologizes. Do not accept his/her 
apology and tell him/her that his/her excuse is not 
acceptable.
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APPENDIX C
Questions Related to Students' Biographies
1. When and where were you born?
2. Which schools did you go to?
3. What do your parents do?
4. Do you have any brothers or sisters?
5. Can you get along with them?
6. Why did you want to study at METU?
7. What are you planning to do in the future?
8. What are some of your hobbies?
